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Introduction 

 

Although the extent of need may vary between schools, areas and individuals, at least 20% of 

pupils will require special educational support at some point during their schooling.  

Consequently, it is essential that all schools establish an effective policy for the identification 

and assessment of needs resulting in a structured programme of intervention and ensuring 

collaboration between parents, pupils and teachers at all times and with support services 

where necessary. 

 

 

Statement of Entitlement 

 

All children are entitled to have access to a broad and balanced curriculum and to take part in 

the full range of activities of the school.  The school will endeavour to meet the needs of the 

individual. 

  

To ensure the individual right of access, children with Special Educational Needs will be 

identified and supported by the Class Teacher and Special Educational Needs Co-ordinator 

and the curriculum differentiated to meet their needs.  The school will strive to support children 

and the families of those with learning, behavioural, emotional and medical needs. 

  

All pupils are entitled to equality of opportunity irrespective of race, gender, disability, class, 

religion or age. 

  

At Old Park Primary School, we recognise and respect the uniqueness of all children and their 

individual learning needs. 

  

Education is a partnership between pupil, parent and school and it is essential that the role of 

the learner in the development of this partnership be respected.  Pupils are entitled to:- 

  

Access to an education that is broad, balanced, relevant and differentiated to meet the needs 

of the individual and which seeks to maximise participation in the national curriculum. 

  

High quality teaching and support within a sympathetic, positive and enabling environment 

where all teachers recognise and fulfil their responsibility to meet the Special Needs of the 

children whom they teach. 

  

Early and prompt assessment of their needs in their natural setting. 

  

This assessment should be continuous and cumulative. 

  

Parents are entitled to a genuine partnership with professionals in the Educational Services.  

They should also be kept fully informed about assessment procedures, resources and the 

options available for the education of their children.  They must be encouraged to take an 

active part in the decision making process and be allowed to express a preference about 

which school their child should be placed in.  All communications should be available in a    

language or form that is accessible to them. 

  



 

 

What type of SEN provision does Old Park Primary School offer? 

 

We offer provision for anyone who has additional needs when accessing the school routine, 

resources and/or curriculum.  These include: Hearing or visual impairment; speech, language 

and communication needs; specific learning difficulties; complex communication needs; 

emotional, social and behavioural needs; physical disabilities.  This also includes anyone who 

has greater difficulty in learning than most children of his/her age.  This may be a specific 

difficulty in one area or may encompass all areas of development.  In addition, we ensure 

provision for anyone who is gifted in one or all areas of the curriculum and thus requires 

special help to allow these talents to become fully developed (and so avoid frustration). 

 

  

 The identification and assessment of pupils with SEN. 

 

Identification: 

Staff should be constantly alert to the possibility of Special Educational Needs.              

 

Procedures include:- 

  

1.     The class teacher or another member of staff identifies that there is a disparity     

between the performance or apparent ability of a particular child and that of the     

majority of their peers.  This may include academic/social development; speech and 

language delays; progress against published targets or sensory impairment. 

  

2.      Maths and English records are monitored by post holders and also through Pupil       

Progress Meetings.  

  

3.     Parental concern. 

  

4.     Sensory impairments or Speech and Language delays in very young children may be 

identified by Health Workers and the school informed. 

  

5.     Appraisal of newly admitted pupils. 

  

6.     Social and Emotional difficulties are also identified through Behaviour Checklists, the 

PASS Survey and Boxall Profiles. 

 

  

 

 

 

 

 

 

 

 



Assessment: 

  

Initial Concern 

 

The class teacher assesses pupil’s performance against expected development in Literacy 

and Maths on a termly basis.  This is done through the school’s pupil progress meetings and 

SEN progression folders. Guidance may be sought from SENCO.  Pupil Progress meetings 

may also indicate children who required additional support.  Provision mapping will be 

evaluated and reviewed termly. Potential sensory impairments or speech/language difficulties 

are referred to the appropriate health service department. Checklists are to be completed half 

termly (or as required for individual children) for social, emotional and/or mental health 

concerns raised by the class teacher. 

 

Stage 2 (Catch Up)  

Children whose progress is still of concern (through assessment, monitoring and review 

meetings), Sandwell’s Inclusion Support Team can be requested to assess and inform our 

practise.  Inclusion Support can aid with moderate learning difficulties; emotional, social and 

mental health difficulties; specific learning difficulties and complex communication needs. 

Children experiencing hearing, visual difficulties are referred to the sensory team.  CAMHS 

can also be contacted if school or parents have increasing concern over a child’s social or 

emotional skills.  If Inclusion Support feels a child needs extra support and/or resources to be 

made available above the notational budget given to schools for children with special 

education needs, Statutory Assessment is considered.  This assessment will be child-centred 

and involve family and professionals working with the child, including the child themselves. 

  

EHCP (Education Health Care Plan) 

  

The child’s special educational needs are assessed by the Educational Psychologist or lead 

key worker from Inclusion Support and subject to their agreement; a request for a community 

assessment meeting (CAM) is completed by all agencies involved.  At this meeting, a decision 

to request for an Education Health Care Plan will be decided.  The LEA (Panel) considers 

these submissions and if satisfied that the child fulfils the published criteria, instructs the 

agencies involved to carry out a formal assessment.  If a child is on an existing Statement of 

Need, a Transfer Review meeting will be organised by the Local Authority in Year 5.  This 

review meeting will decide whether child still requires additional support as stated in the 

Statement of Need. 

 

HNBF (High Needs Block Funding) 

Children under 5 years of age who require additional support (as advised by the Early Years 

Inclusion Support Team) can be assessed for HNBF. A maximum of 15 hours funding can be 

issued to support early interventions.  Any funding allocated is reviewed on a termly basis by 

the SENCO. A CAM will be held if an EHCP request is felt necessary. 

 

Multi-Agency Assessments: 

 

For complex communication difficulties, a multi-agency assessment (MAA) may be requested 

to consider a formal diagnosis (for example, Autism).  However, a diagnosis from an MAA 

does not automatically lead to a CAM or an EHC plan.  The stage above would still need to be 



carried out. 

  

Reviews: 

 

Initial Concern: 

The provision map is evaluated termly by the year group staff and is monitored by the 

SENCO.  Parents are invited into school to discuss their child’s progress and a summary of 

progress sheet is completed. 

  

Catch Up Children: 

Staff involved with the child in school, reviews the child’s progress against set targets and 

evaluates the extent to which the school has carried out recommendations.  A review meeting 

is then held to determine future action, which involves inclusion support.  Parents are invited 

for a termly / annual review meeting.   

  

CAM / Request for an EHC plan 

Although this stage is intrinsically an assessment stage, set paperwork is completed by 

SENCO and includes: pupil and parent views; evidence of progress and interventions; training 

offered to staff; involvement by Inclusion Support; pupil profiles and overview of parental 

liaison.   

 

EHC plan 

Children who are subject to an EHC plan undergo an annual review, which includes school 

and external assessments and contributions from parents, pupils and any relevant external 

agencies.  The outcome of the review will determine whether the statement/support should 

continue or be modified. This is then sent to the LEA. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Provision at Old Park: An overview. 

 

 

Old Park Primary School aims to be an inclusive school. We actively seek to remove the 

barriers to learning and participation that can hinder or exclude individual pupils or groups of 

pupils. This means that equality of opportunity must be a reality for all our children. We make 

this a reality through the attention we pay to the different individuals and groups of children 

within our school 

 

Inclusion support offer specific targets and activities for children.  These are encompassed in 

the lessons through quality first teaching and also supported through small group or 1:1 work 

with learning support staff. 

 

 

 

Wave 1: Quality first teaching ensures activities are differentiated to meet the needs of 

all children. 

The school curriculum is carefully planned to meet the specific needs of individuals and 

groups of children. We meet these needs through: 

 setting appropriate learning challenges through differentiated and resources lessons 

across the whole curriculum; 

 ensuring all learning styles are planned for and explored; 

 responding to the diverse needs of the children; 

 overcoming potential barriers to learning and assessment for individuals and groups of 

pupils; 

 providing other curricular opportunities to meet the needs of individuals or groups of 

children; 

 Provision maps must be drawn up and maintained where appropriate for children with 

special needs and reviewed by the SENCo, classroom teacher and parents on a 

regular basis. 

 advice and support will be requested for children with special needs to ensure the 

needs of all children are met (See SEN policy) 

 collaboration between schools, children, parents and outside agencies will sought to 

ensure the needs of the child are met. 

 provision for focus groups (including SEN children) to be mapped and reviewed on a 

termly basis. 

 commitment to the core aims for Children and Young People. 

 Access to a weekly ‘Well-Being Curriculum’ and therapeutic strategies such as emotion 

coaching, mindfulness and peer massage. 

 

 

 

 



 

The following interventions are implemented within school.  Details of the specific interventions 

can be discussed by the SENCO or class teacher. Progress and impact are assessed and 

detailed on a provision map.  This is discussed by the year group team and senior leadership 

team.  Impact is shared with the child and parent(s). 

 

 

Wave 2: Small group work and catch up groups  

 

 

Social, Emotional and Mental Health Needs: 

SEAL (small group) 

Circle Time 

Socially Speaking 

SALLEY 

SULP 

Lego Therapy 

Resilience Training 

 

 

Literacy: 

Fresh Start – small group 

Write Away – small group 

SWI – small group 

EAL groups 

SPAG catch up groups (based on gaps identified in lessons by teacher) 

Guided Reading catch up groups (based on gaps identified in lessons by teacher) 

Read Write Inc. Get Writing 

Speech and Language 

Precision Teaching 

Pre-teaching 

 

Numeracy: 

Sandwell Numeracy Intervention (SNI) – small group 

Pre-teaching 

 

 

Wave 3 Intervention: Specialised, small group or 1:1 support 

 

Social, Emotional and Mental Health Needs: 

Nurture Group (100 minute model) 

Intensive Interaction 

Identi-play 

Therapeutic Mentoring 

Drama Therapy 

Family Therapy 

 

 



Literacy: 

Fresh Start 1:1 

Write Away 1:1 

Speech and Language 1:1 

Pre-Teaching 1:1 

 

Numeracy: 

Sandwell Numeracy Intervention 1:1 

Pre-teaching 1:1 

 

 

Children with physical disabilities: 

We are committed to meeting the needs of children with physical as we are to meeting the 

needs of all groups of children within our school. All reasonable steps are taken to ensure that 

these children are not placed at a substantial disadvantage compared to non-disabled 

children.  The school is committed to providing an environment, within its resources and 

Health and Safety consideration, which allows disabled children full access to all areas of 

learning. All classroom entrances are wide enough for wheelchair access and the designated 

points of entry for the school also allow wheelchair access. For children with non-physical 

disabilities we review school routines and the curriculum to ensure that children and adults are 

not placed at a disadvantage. The school uses specialist furniture / equipment as and when 

necessary for pupils with specific physical needs.   Children are also provided with an 

individualised risk assessment form to ensure their safety around school.   

 

Care plans for children with medical needs are also drawn up and are accessible to all 

relevant staff.  Training requirements are also met and reviewed so that all staff are fully 

equipped to work with children with medical or physical needs. 

Teachers modify their learning and teaching expectations as appropriate for children with 

disabilities. For example, they may be given additional time to complete certain activities or 

modify teaching materials. In their planning, teachers ensure that they give children with 

disabilities the opportunity to develop skills in practical aspects of the curriculum.  Teachers 

and support staff ensure that the work undertaken by disabled children: 

 takes account of their pace of learning and the equipment they use; 

 takes account of the effort and concentration needed in oral work or when, for example, 

using vision aids; 

 is adapted or offers alternative activities in those subjects where children are unable to 

manipulate tools or equipment, or use certain types of materials; 

 allows opportunities for them to take part in educational visits and other activities linked 

to their studies; 

 includes approaches that allows children to work towards targets with regard to their 

needs within the classroom environment. 

 uses assessment techniques that reflect their individual needs and abilities; 

 takes account of pupils whose disabilities impact upon their behaviour and make 

reasonable adjustments to accommodate this. 

 

 



Monitoring Provision: 

We continually review our inclusive practice, by asking ourselves these questions: 

 - do all our children achieve their best? 

 - are there differences in the achievement of different groups of children? 

 - what are we doing for those children who we know are not achieving their best? 

 - are our actions effective? 

 

Inclusive practice is a main element evaluated during any subject monitoring cycle to ensure 

quality first teaching is accessible to all children.  Planning, resources and support are also 

evaluated during lesson observations to ensure the needs of all children are being met in the 

classroom. 

The progress of all children is also discussed during the termly pupil progress meetings that 

take place with all year groups.  The class teachers, head teacher, deputy head teacher and 

SENCO all take part in these meetings to highlight areas of success and areas for 

development.  Action points are set and reviewed at these meetings.  Provision maps are 

used to highlight support needed in the following areas and progress is reviewed on a termly 

basis.  Interventions are observed by the SENCO or class teachers.  All interventions are 

monitored termly through our SEN progression folder and Pupil Progress Meetings.  If 

progress is not made, a discussion is made between the SENCO and class teachers to see if 

another intervention or strategy may be better suited to these children.  Parents and children 

are invited to share their views during ‘summary of progress’ meetings or review meetings. 

Personalised Provision Plans assess progress for high need children. These are shared with 

parents.  Summary of progress sheets are completed in school with children receiving 

additional support and these are also shared and discussed with parents.  

 

 

 

 

Training and External Agency Support at Old Park. 

 

Training: 

  

Where possible, the SENCO attends courses relating to current developments and legislation, 

the code of practice, discipline issues and any courses relevant to particular special 

educational needs.  Information is then disseminated amongst staff during staff meetings. 

  

Any special needs support assistants or teachers in school are encouraged to attend relevant 

training/raising awareness sessions, appropriate to the pupils they support.  Whole staff 

(including non-teaching staff and lunchtime supervisors) receive training in a variety of aspects 

of Special Needs. 

  

 

External Agency Support: 

The school works closely with a wide range of External Agencies in order to provide pupils the 

maximum opportunity to achieve their full potential. 

  

  



EWO 

  

Learning difficulties or delay are often attributed to or exacerbated by attendance problems. 
  
The Education Welfare Officer works alongside the SENCO on a regular basis to review 
concerns and ‘feedback’ relevant information obtained from home visits.   
  

 HEALTH DEPARTMENT 

  

The school has:- 

Extensive experience of working with speech and language therapists (including bi-lingual 

specialism).  Individual programmes of work are regularly carried out.   

 

Worked with visiting physiotherapists and occupational therapists who have also advised staff 

on appropriate action.   

 

Frequently called upon the services of the School Nurse to advise the school and parents. 

  

A number of pupils who are subject to Social Services involvement.  Difficulties or disruption in 

the home environment frequently result in developmental delay or learning difficulties.  It is 

essential that the school and Social Services department works closely together and ensures 

passage of information.  The school has an onsite safeguarding officer to support this 

procedure. 

 

We have links with Occupational Therapy and our Speech and Language Therapist comes 

into school to review and support children throughout the year.  We also have a Service Level 

Agreement to access additional Speech and Language Support, to focus on training our staff 

and supporting children in Foundation Stage and those with complex communication needs. 

  

  

INCLUSION SUPPORT: 

We have designated members from Inclusion Support to advise and assess children with 

learning, emotional, behavioural, social and complex communication difficulties. 

  

The governing body and senior leadership team liaise with all Health and Social services; 

Inclusion Support; Sensory support team; Speech and Language Team and other external 

agencies to ensure the provision given to children with additional needs is specific, 

measureable and suitable for each individual.  Old Park have regular contact with all external 

agencies and will contact these agencies if any advice or support is needed to ensure the best 

provision is being given to all. 

 

ARTS OF CHANGE: 

We have a Service Level Agreement to access weekly support from a fully-qualified and 

experience Family and Drama Therapist.  This is to support children with social, emotional or 

mental health needs. 

 

 

 



Accessibility for all at Old Park. 

 

The school has been adapted to facilitate access for pupils who experience restricted      

mobility.  Ramps have been added at various positions around the school and disabled toilet 

facilities are available.  A lift has been installed to gain access up/down the short flight of steps 

in the main corridor.  Further adaptations will be undertaken as the needs of existing pupils 

evolve and future pupils with differing needs join our school community. 

 

Accessibility to the curriculum is ensured through our Waves of Intervention (as outlined 

above).  For children who have difficulty understanding the meaning of words; struggle to 

communicate verbally or in written form; or have limited reading skills, have access to symbol 

supported work, which all staff have access to and have been trained to use. 

 

Specific SEN resources are accessible to all.  These are used to support all Waves of 

Intervention.  During the annual budgeting cycle, financial resource implications for the needs 

of children with SEN’s will be considered.  The staffing level of the school will reflect the 

numbers of children with SEN’s and will be sufficient to implement the SEN policy and 

practice. 

  

All subject co-ordinators will allocate a proportion of their capitation expenditure to       

resource provision for children with SEN and the SENCO will have a budget allocation to 

purchase basic items.  Some directed time will be made available for inter-teacher liaison and 

planning for learning support across the curriculum.  Within the resource limits of the school, 

there will be equality of access to all areas of the school and its facilities. 

 

Parental Involvement: 

 

The collaborative practice between school and parents is a high priority for our school.  

Parents are encouraged to take an active role in the education of their children.  The school 

endeavours to keep them informed of all developments. We strive to enhance this relationship 

through: 

 Termly parents evenings with the class teacher and SENCO. 

 Termly reviews in school for funded SEN children and children being supporting by 

external agencies. 

 Annual Review and informal reviews throughout the year for EHCP children.  

 Annual parent questionnaires distributed during parents evening.  

 Summary of Progress meetings for SEN children 

 INSPIRE and parent workshops held in every year group. 

 Family learning opportunities in the foundation stage and key stage one setting. 

 Gifted and Talented lessons made available to enable collaborative learning between 

parent and child. 

 Transition meetings are organised annually. 

 Our pastoral team and safeguarding team enables parents to come and discuss any 

issues or concerns. 

 The school takes positive action to create a welcoming atmosphere where parents may 

feel confident and relaxed.  Parents often find formal procedures stressful.  It is the 

policy of the school to support parents as well as pupils. 



 

 

 

 

The involvement of children with SEN: 

 

The views of all children are very important to us.  SEN children are invited to share their 

views during summary of progress meetings, annual reviews, informal reviews and Inclusion 

review meetings.  If children cannot express their opinions easily, symbol supported questions 

are used by their key workers (class teacher, learning support) to ensure every child has their 

say.  The SENCO also observes interventions regularly and will ask children about their views 

on such support in an informal manner. 

 

 

 

 

Complaints Procedure: 

 

The governing body will appoint a designated member to oversee Special Educational Needs 

provision.  They will produce an annual report, which will include a section on the provision 

and progress of Special Educational Needs. They should, in co-operation with the Head 

Teacher, determine the school’s general policy and approach to provision for children with 

SEN’s, establish the appropriate staffing and funding arrangements and maintain a general 

overview of the school’s work. 

 

If there any complaints issued concerning the provision of any child receiving additional 

support and/or has special education needs, the SENCO and senior leadership team will 

investigate and take action as needed.  The governing body will be made aware of any formal 

complaint and will lead investigations into the matter.  Any persons involved in the complaint 

will be informed of next steps by the governing body and senior leadership team. 

 

 

 

Transition Plans: 

 

When a child with SEN moves classes, a transition plan is designed and will vary in length and 

content depending on the individual needs of each.  Children may visit new classrooms and 

work with new members of staff before the transition occurs.  A staff meeting is assigned 

every year so teachers can pass on important details of SEN children (including needs, 

targets, strategies).  If the transition is a particular concern, parents are also invited to help aid 

the process (for example, a home book to share over holidays etc.).  Inclusion Support also 

offer advice and attend transition meetings for children who need such input.  Transition Plus 

Pathway is used to ensure the correct timescale is followed for children transitioning to 

secondary school.  This process is closely shared by the SENCO to the child and parents to 

ensure a child-centred approach. 

 

 



 

Contact Details: 

 

School Inclusion Team Samantha Pearce (SENCO) 

Old Park Primary School 

0121 5262 2669 

 

Inclusion Support Diane Lloyd (SENAT-L) 

Sarah King (EP) 

Emma Cox (CCT) 

Michelle Hill (ESBD) 

 

Speech and Language Melanie Lowe 

Stephanie Collins 

 

Visual / Hearing Impairment Visiting teacher for IS assigned to individual 

cases. 

 

 

The Local Authorities local offer can be found on the Sandwell education website. 

 

Our Local Offer can be viewed on our school website. 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

CATEGORIES OF SEN: 

Cognition and Learning 

  

A. General Learning Difficulties 

  

§ Low levels of attainment across the board in all forms of assessment, including, for young 

children, baseline assessment. 

§ Difficulty in acquiring skills (notably literacy and numeracy) on which much other   learning in 

school depends. 

§ Difficulty in dealing with abstract ideas and generalising from experience. 

§ A range of associated difficulties, notably in speech and language (particularly for younger 

children) and in social and emotional development. 

  

B. Specific Learning Difficulties 

  

§ Difficulties with fine or gross motor skills. 

§ Low attainment in one or more curriculum areas, particularly when this can be traced to 

difficulties in some aspects of underlying literacy and/or numeracy skills. 

§ Indications that the low attainment is not global; these might include: higher            

attainments in other curriculum areas which do not make demands on the areas of 

weakness; higher performance measures of reasoning or ability which do not make    

demands on the area of weakness; higher attainments in one mode of recording or 

presentation that in another (for instance better oral than written work). 

§ Sighs of frustration and low self-esteem, in some cases taking the form of behaviour 

difficulties. 

§ Evident difficulties in tasks involving specific abilities such as sequencing, organisation or 

phonological or short-term abilities. 

§ In younger children particularly, language difficulties such as limited skills in verbal 

exchanges or in following instructions. 

§ Evident difficulties or delays in forming concepts, especially when information requires first-

hand sensory experiences. 

  

 

Social, Emotional and Mental Health  

§ Age-inappropriate behaviour or behaviour that seems socially inappropriate or strange. 

§ Behaviour which interferes with the learning of the pupil or their peers (e.g. persistent calling 

out in class, refusal to work, and persistent annoyance of peers). 

§ Signs of emotional turbulence (e.g., unusual tearfulness, withdrawal from social      

situations). 

§ Difficulties in forming and maintaining positive relationships (e.g., isolation from peers, 

aggressiveness to peers and adults). 

  

 

 



 

Communication and Interaction Difficulties 

  

A. Speech and Language Difficulties 

  

These may be identified in the following ways:-  

§ Problems with the production of speech. 

§ Difficulty in finding words and putting them together in meaningful and expressive  language. 

§ Problems in communicating through speech and other forms of language. 

§ Difficulties and delays in understanding or responding to the verbal cues of others. 

§ Difficulties with the acquisition and expression of thoughts and ideas. 

§ Difficulty in understanding and using appropriate social language. 

§ Frustrations and anxieties resulting from a failure to communicate, possibly leading to 

apparent behavioural difficulties and deteriorating social and peer relationships. 

  

  

B. Autistic Spectrum Disorders 

  

These are characterised by a triad of impairments in social relationships, social             

communication and imaginative thought.  Look out for the following: 

  

§ Difficulties in attuning to social situations and responding to normal environmental cues. 

§ Evidence of emerging personal agendas which are increasingly not amenable to adult   

intervention. 

§ A tendency to withdraw from social situations and an increasing passivity and absence of 

initiative. 

§ Repressed, reduced or inappropriate interactions, extending to highly egocentric     

behaviour with an absence of awareness of the needs or emotions of others. 

§ Impaired use of language, either expressive or receptive; this may include odd          

intonation, literal interpretations and idiosyncratic phrases and may extend to more 

bizarre expressive forms and limited expression, reducing the potential for two-way 

communication. 

§ Limitations in expressive or creative peer activities, extending to obsessive or  repetitive 

activities. 

  

Sensory and Physical Difficulties 

  

A. Hearing Impairment 

  

§ Changes in certain areas of academic performance, such as deterioration in handwriting or 

other areas of academic performance, tonal changes in speech, progressive failure to 

respond to verbal cues or increasing requests for the repetition of instructions. 

§ Physical changes such a persistent discharge from the ears, tilting of the head to maximise 

verbal input, excessive efforts to focus on the teacher’s face when instructions are being 

relayed. 

§ Signs of frustration with themselves or others, leading to emotional or behavioural problems 

not previously observed and for which there are no obvious causes. 



  

  

B. Visual Impairment 

  

§ Deterioration in certain areas of academic performance; these might include                 

deteriorating handwriting, slowness in copying from the board, increasingly asking for    

written instructions to be given verbally. 

§ Deterioration in other areas such as hand-eye co-ordination, excessive straining of the eyes 

to read the board, needing to be at the front of the group to look at television 

programmes or share in story/pictures books. 

§ Progressive anxiety and tentativeness in certain physical activities and an associated 

reticence in moving around the playground, suggesting that mobility is becoming 

impaired. 

§ Evidence of associated stress leading to withdrawn or frustrated behaviour. 

  

  

C. Physical and Medical Difficulties 

  

Some children who experience physical and medical difficulties have no problems in 

accessing the curriculum and learning effectively.  In these cases there is no evidence to 

suggest they have a special educational need. 

  

Those pupils who have physical needs already identified or a medical diagnosis will need to 

be carefully monitored for their educational needs by school. 

  

Attention should be paid to the following:- 

  

§ Evidence of difficulties in the other areas of special educational needs as set out in the SEN 

Thresholds Guidance. 

  

§ Impact of the physical or medical difficulty on the pupils confidence, self-esteem, emotional 

stability or relationship with peers. 

§ Impact of the physical or medical difficulty on classroom performance (e.g. through 

drowsiness, lack of concentration, and lack of motivation). 

§ Impact of the physical or medical difficulty on participation in curriculum activities. 

  

 

 

 

 

 

 

 

 

 

 

 


