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Sandwell Well-Being Charter Mark 

Final Report – Old Park Primary 

 

 

A Whole School Approach to Supporting Well-being 

Developed by Dr Colette Soan and Dr Helen Tyson (Senior Specialist Educational Psychologists at Inclusion 

Support), with thanks to Sandwell Council’s Public Health Department. This report was written by the 

Inclusion Support Research Psychologists (Zoe Capper & Rachel Hunt). 
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Promoting children and young people's emotional health and wellbeing: A whole school and college 

approach. Public Health England,2015. 

The Sandwell Well-being Charter Mark project has been co-developed by 

Inclusion Support and Sandwell Council’s Public Health Department in response to 

recent NICE guideline. The project stems from an identified need to develop and focus 

thinking around whole school approaches to promoting positive mental health and 

wellbeing. At Inclusion Support we address social, emotional, and mental health 

comprehensively, working across the continuum, but with a strong emphasis on 

prevention, whole school approaches, and early intervention. The aim is that this 

approach will enable us to work together to understand our schools and young people 

better, and to provide appropriate care and support at a range of levels.  The project 

addresses the wellbeing and mental health of all those in the school community 

(parents, staff, and pupils) and works on the premise that everyone, at some point in 

their life, will have some difficulties around mental health and need support from 

others.  

The Charter Mark criterion is also underpinned by the eight principles that have 

been identified by Public Health England to be important to emotional health and well-

being:  
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By engaging in this project, your school is showing a dedication to addressing this 

need in an exciting and creative way. The whole school approach contains multiple 

elements including:  

 An emotional health and well-being audit for schools linked to the Charter Mark 

 The development of  an “action plan” to address gaps in each school 

 The implementation of a social, emotional learning programme to be incorporated 

into the taught curriculum.  

 Whole school survey to monitor pupil well-being  

This document incorporates the feedback collected during the audit process data 

collection day and should form the basis of a discussion with the project lead around the 

Charter Mark principles and the related criteria.  The document should also help to 

generate action plan ideas for your school to work on over the coming years. At least 

one cycle of action-planning, implementation, and review will need to be undertaken 

prior to the Charter Mark Criteria being awarded. This is required to demonstrate an on-

going commitment to this area of work at a whole-school level.  

Where are we now?  

 Inclusion Support Research Psychologists have visited the school to undertake the 

required data collection for the audit consisting of three focus groups and hard data 

collection. An online survey has been distributed to teaching and non-teaching staff. 

 Data has been collated and explored by the Research Psychologists, leading to the 

production of this report. 

 Following data collection, a follow-up meeting has been arranged to discuss the 

audit data and plan the bespoke actions and next steps that are required to work 

towards achieving the Charter Mark.  

 A bespoke action plan, guided by the data collection, has been co-developed with 

Inclusion Support and your school. This action plan was then implemented by the 

school and supported by a monitoring visit from Inclusion Support. For each of the 8 

principles criterion, a BRAG rating was given to signify how well the school felt they 

were currently achieving this.  
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 The Inclusion Support Research Psychologists have conducted a final data collection 

session, run like the original session and distributed the online staff survey for a 

second time. 

What happens next? 

1. The schools progress will be reviewed collaboratively and it will be decided if the 

criterion for obtaining the Charter Mark has been met. This decision can then be 

shared with staff, pupils, and parents.  

2. After 3 years, or at the change of Head Teacher, a review will take place to assess 

whether schools adherence to the Charter Mark criteria has been upheld.  

Data Collection 

Collection Method  

This document incorporates the various feedback collected during the audit 

process. This process has combined parent, staff, and pupil views to develop a guide for 

completing the charter mark principle checklist.   

The hard data collected from Old Park Primary School included; staff sickness 

levels, pupil absence, complaints, exclusions (permanent and temporary), and PPE team 

involvement. This information can be seen below.  

An online survey was used to collect staff views, incorporating the key areas from 

the ten element map above. This questionnaire had a total of 20 questions, and had an 

overall response number of 28.   

Three focus groups were used to explore the views of parents, KS1 pupils, and 

KS2 pupils. The focus group and questionnaire all received the same questions, with the 

KS2 focus group receiving a simplified version of the ten element map questions. Below 

are the views of each group in relation to the Charter Mark criteria.  
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Hard Data 

Staff Sicknesses and Pupil Absence 

Staff sickness levels for the academic year 2015-2016 was as follows; 

 Teacher absence totalled to 96.5 days, with one case of long term sickness. 

 Learning support lost a total of 136 days to sickness with 2 cases of long term 

sickness. 

 For other staff, a total of 35 days were taken, with one staff member being in 

hospital for a prolonged period. 

Pupil absence for the same academic year was 96.1%, falling marginally from the 

previous year which was 96.4%. Unauthorised absence rose slightly during the same 

time frame from 0.8% to 0.9%. 

Exclusions 

For the academic year 2015-2016, 3 children were given fixed term exclusions; all these 

pupils are engaged with Inclusion Support services, Early Help, Drama therapy and 1:1 

interventions. During the academic year 2014-2015, 3 pupils were also excluded. 

School Changes  

7 pupils had placed school transfer requests during the academic year 2015-2016, 4 of 

these were due to a move in house, 1 due to a move in country and 1 due to family 

circumstances. This number has decreased in comparison to the academic years 2013-

2014 and 2014-2015. 

Complaints 

Over the previous academic year, 5 verbal complaints were recorded and resolved. 

There were also 3 formal complaints recorded, 2 of which have been resolved and the 

other is currently ongoing with the Head and Chair agreeing the correct procedures had 

been followed. 
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Bullying Data 

A total of 180 incidents of bullying were recorded on the schools SIMS system during the 

academic year 2015-2016 with SLT now overseeing lunchtimes to reduce this issue. 2 

cases of homophobic bullying were specifically recorded and dealt with via training. 

Referrals 

A total of 15 children have been referred to Drama Therapy via a service level 

agreement with Murray Hall. Furthermore, 2 referrals have been made to Point of 

Access and Murray Hall has been involved in 4 referrals through CAMHS. Due to this SLA, 

referrals to CAMHS have dropped in comparison to previous academic years.
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School’s Previous Action Plan 

Principle Action Date Completed 

1. Leadership and 
Management 

 
 

SLT to use ‘You make a difference cards’ to all staff to 

show thanks for their support and commitment. 

26/05/16 – MAD cards are being given out by SLT, staff and pupils. Thank 

you’s from external agencies are also being put up on display. 

To go through SLT notes at staff meetings to ensure all 

messages are conveyed to all staff. 

26/05/16 - Meetings with SLT are now scribed in a book and fed back to 

staff. 

2. Ethos and 
Environment 

Development in the toilets- communicate this to all 

pupils 

26/05/16 - 1st round has been done and communicated to pupils. Pupils 

also feedback any issues to staff around the toilets. 

Improve attendance award system  26/05/16 – Attendance party has been decreased to 98%. There are also 

prizes for those above the national average and for those making 

improvement. 

3. Curriculum, 
Teaching, and 
Learning 

Consolidate/communicate to parents the behaviour 

management systems clearly RE: Dojo systems, and 

what types of behaviours are rewarded 

26/05/16 – At February parents evening there was a stand for the 

behavioural policy. Also been publicised on Facebook and school website 

along with posters. 

Explore possible Inclusion Support/Public Health 

curriculum 

26/05/16 – 3 set to attend. 

4. Pupil Voice Discuss with pupils testing results; what feedback they 

would like and why the school focuses on 

developmental comments not scores 

26/05/16 – Spoke to Year 6 pupils and policy has been updated for weekly 

group tasks and feedback. 
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Investigate opportunities for more clubs/staffing of 

clubs  

26/05/16 – Clubs such as balance bike, buddy club, sunshine group, creative 

writing, rainbow group. 

5. Staff 
Development 

 

Sharing training with staff  11/10/16 – Achieved. 

Communicate what is happening in school, how value is 

being given to teachers, e.g. a display board, a folder 

26/05/16 – WOW books that work as scrapbooks to move through school 

with year groups. 

6. Identifying 
Needs, 
Monitoring 
Impact 

To trial use of a goal attainment scale with a Lego 

Therapy group.  To share use and impact to whole staff. 

26/05/16 – Trialled in Year 1. 

Explore IS Well-being Screening Tool. 11/10/16 – Achieved. 

7. Working with 
Parents 

Information networks procedure for lunchtime and 

teaching staff 

26/05/16 – Coffee mornings every 4/5 weeks and parents pick topics to 

have sessions on. Shared SEN/E-safety policy and support around benefits 

system. 

“you said, we did” communication with parents, 

reminding them of what is already in place in the 

school  

26/05/16 – Social media used, more parents coming in to talk to school. 

8. Targeted 
Support 

 

Explore primary mental health workers and school 

nurse team. 

Ongoing 
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Summary Data 

Staff Survey 

As part of the online survey conducted during the charter mark process, staff are asked 

to give a rating of how well their school achieves each of the areas explored (i.e. 

environmental quality, self-esteem promotion, emotional processing promotion, self-

management skills and social participation). Below is a summary of those scores pre and 

post charter mark cycle. The summary shows that staff’s perceptions of how well their 

school achieves each area explored has increased in comparison to the initial data 

collection. Some of these increases are notable such as the increase from 4 to 4.71 in 

the area of self-management. 

 Pre Post 

Environment 4.9 5 
Self-Esteem 4.54 4.83 
Emotional Processing 4.42 4.83 
Self-Management 4 4.71 
Social Participation 4.77 4.9 

 

Previous Overall BRAG Ratings 

The figure shows Old Park’s current progress on the BRAG rating assessment scale. 

Progress across all areas was strong at the initial data collection stage and the individual 

BRAG ratings for each criterion can be found in the principle sections. 
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Focus Groups & Questionnaire Data 

Principle One: Leadership and Management  

“A Charter Mark school will provide evidence of leadership and management that 

supports and champions efforts to promote emotional health and well-being. To be 

discussed at the Action Plan meeting”  

 

 

Summary Data 

The action plan points from the school previous report were; 

1. SLT to use ‘You make a difference’ cards to all staff to show thanks for their 

support and commitment. 

2. To go through SLT notes at staff meetings to ensure all messages are conveyed to 

all staff. 

At the point of the mid-review meeting both action plan points had been achieved. 

‘MAD’ cards were being distributed to staff and the Research Psychologists saw these 

cards in action during the final data collection visit. SLT meeting minutes are now 

documented and distributed to staff. 

 

 Criteria (What this looks 
like)  

Previous Evidence Summary New Evidence Gathered (if 
applicable) 

1a A Lead Professional has been 
identified for SEMH in school 

S.Pearce has been designated as the 
SEMH lead. 

 S.Pearce has been designated 
as the SEMH lead. 

1b There is a clear mechanism for 
communication between Lead 
Professional and SLT  

S.Pearce is the deputy head teacher 
and SENCO and therefore is part of 
the SLT.  Key information is shared 
regularly in SLT and then to all staff. 

 S.Pearce is the deputy head 
teacher and SENCO and 
therefore is part of the SLT.  Key 
information is shared regularly in 
SLT and then to all staff. 

1c The Lead Professional has CPD 
opportunities/time and a CPD 
log 

Evidence – training log and support 
notes from Inclusion support.  
S.Pearce is awaiting information from 
Point of Access team for available 
training. 

 School has an SEMH log and 
policy detailing staff training. 

1d Action plan has been 
implemented for at least one 
cycle  

Following initial data collection, action 
plan will commence Spring 16, to be 
reviewed Summer 16.  To take place 
alongside SIQM. 

 School have gone through the 
process for one cycle and had 
completed both action plan 
points for leadership and 
development. 
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Principle Two: Ethos and Environment 

“A Charter Mark school will be underpinned by an ethos and environment that promotes 

respect and values diversity.” 

 Criteria (What this 
looks like) 

Previous Evidence Summary New Evidence Gathered (if applicable) 

2a The SEMH audit has been 
undertaken and all staff 
were given the opportunity 
to participate 

 38 members of staff completed 
the online survey. 

 28 members of staff completed the 
online survey. 

2b The school have completed 
at least one action plan 
activity that relates to 
environmental quality 
(refer to audit) 

 Following initial data collection, 
action plan will commence Spring 
16, to be reviewed Summer 16.  To 
take place alongside SIQM. 

 Both action plan points from the 
previous ethos and environment section 
had been completed by the mid review 
meeting. 

2c The school gives messages 
that people are valued  

 Parents discussed procedures 
such as head teacher’s awards 
assemblies that allowed them to 
feel valued. 
 Staff were able to identify 
specific examples where they felt 
valued. 
 Some staff discuss times they do 
not feel valued by the school. 
 Parents discuss issues around 
attendance and illness where they 
did not feel valued by school. 

 Parents praised the school for making 
pupils feel valued. 
 Pupils discuss support provided by 
school. 
Staff were able to talk in detail about 
the ways in which they were made to 
feel valued by school including the MAD 
cards, verbal praise and more formal 
systems for praise. 
Times of increased pressure along with 
a need for consistency in approach were 
identified as points for development. 

2d There is evidence from the 
audit data that staff and 
pupils experience a sense 
of belonging 

 Staff and parents were able to 
identify elements of the school 
building they enjoyed. 
 Pupils and parents were able to 
outline aspects in the school that 
could be developed. 

  Parents, pupils and staff praised the 
physical environment including displays 
and the forest school. 
  Parents discuss that the system for 
attending plays and assemblies could be 
improved. 
 Pupils are able to suggest further 
points for development regarding the 
schools physical environment. 
 Staff identified some aspects of the 
physical environment that could be 
further developed. 
 Staff discussed the ways in which they 
are promoted to be part of the 
community including regular 
communications. 

2e There is evidence from the 
audit data that the school 
respects the feelings of 
pupils, staff, and parents  

 Parents outlined times the 
school had respected their feelings. 
 Staff discuss how school respect 
their feelings, particularly noting 

 Parents praise the level of support 
both they and their children receive. 
 Pupils discuss ways in which the 
school shows they respect their feelings 



[IL1: PROTECT] 
12 

 

Parent Views 

The parents praised the school environment, notably the “nice” displays, which they 

stated the pupils had “put a lot of effort in to them” and both the parents and pupils 

were able to see these displays and feel “proud”. Furthermore, the parents heavily 

praised the work put in to the forest school environment and felt it was “amazing”. They 

highlighted all the resources available in the forest school along with praise for the staff 

member who ran the school, stating they were a “role model” for pupils. The parents 

also discussed the “welcoming” 

feel the school had, highlighting 

the staff pictures, notices on the 

TV screen and the reception staff 

as key elements in creating this 

environment. 

When asked about how the school 

promotes feelings of being valued 

both in themselves and the pupils, 

the group discussed the 

playground buddy system and the voting system used or this and the school council. The 

parents also discussed the high level of successful support they had received from staff 

at the school and felt the school “handle issues well.” It was felt that pupils “felt 

comfortable” talking to staff and that they were approachable. Praise was also given for 

staff members ability to “see things before the kids say anything” and their 

consideration of involving pupils and parents in the starting of new therapeutic 

interventions. 

However, the parents did highlight the schools ticket system as a point for development 

when attending school plays and assemblies. It was felt the system left the pupils picking 

“between mum and dad being there” and was not always a fair system in regards to the 

the support from SLT. 
 Some staff felt their feelings 
were not always respected. 
 Parents outlined that they would 
like learning profiles to continue 
into other academic years. 
 Parents discuss times they would 
like school to be more considerate 
of their child’s feelings. 
 Pupils discuss that they would 
like time in the school day to 
discuss their home lives if needed. 

such as the school council noticeboard. 
 Staff were able to talk about the 
support they receive from SLT and the 
open door policy promoted in school. 
 Again, times of increased pressure and 
when new initiatives are brought in were 
identified as times for development. 
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assigned seating. Moreover, the parents felt the older pupils in school should be given 

the opportunity to do their own nativity performance or pantomime. 

Pupil Views 

The pupils praised the variety of resources available on the playground such as cricket, 

rounders and volleyball. The group also discussed how “friendly looking” the school was 

along with the “inspiring” teachers. Furthermore, the pupils acknowledged that the 

school “fit in all our opinions” and “make things easier for people who are struggling.” 

The pupils felt that they were all treated as equals and that the school displays were 

useful as a source of information. In 

particular, the group praised the decision 

to place all new sibling notices on the 

board in reception. The pupils also 

praised the selection of clubs on offer 

discussing the wide range of sports clubs 

available to them.  

However, when asked about aspects of 

the school environment that could be 

improved, the pupils highlighted the toilets as a key area for development along with the 

playground. The pupils felt that the selection of toys to play with for girls were limited 

and the football pitch needed astro turf. Furthermore, the group felt that there could be 

“four benches around a table when you eat at lunchtime.”  

Staff Views 

The staff who completed the online survey spoke highly of the environment at Old Park. 

They praised the “colourful displays”, discussing how they celebrate achievements and 

are a “high point” of the school environment. Furthermore, the staff discussed the 

“welcoming” and “warm” environment created in the school with one staff member 

identifying “visitors comment on the friendliness they 

feel as they enter the building”.  The constant 

updating and cleaning of the school building was also 

praised, with staff noting that the building is “well 

taken care of” and “modern”. Staff also spoke about 

the “safe environment” created by the school. 

Only a handful of points for development were 

identified by the staff, with most simply commenting 

“N/A”. However, the outdoor play area, particularly 

the foundation stage area, was identified as a point for 

future development along with the temperature 
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control in some rooms in the school. Parking, the toilets and a creation of a MAD board 

for other staff such as cleaners and site staff were also suggested. 

In regards to the question “how does school give you messages about being valued?” 

the staff were able to talk in detail regarding the various strategies in place. One strategy 

the staff spoke highly of was the MAD cards put in place by the school. Staff enjoyed 

that these cards allowed “staff and pupils to write appreciation notes to each other.” 

Furthermore, the verbal praise staff received in meetings and in informal situations was 

discussed with one staff member stating “senior staff use thank you which goes a long 

way.” The more formal structures for these messages were also highlighted along with 

the celebrations of staff successes and gifts they 

receive from management.  

Furthermore, staff spoke extensively in regards to 

the support they receive in school. Staff felt they 

were listened too, discussing the managements 

“open door policy”, and the continued high level of 

communication between management and the rest 

of the school. Staff felt the school “listens carefully to 

what you have to say and acts on your feelings” and 

that “SLT always have time to listen to concerns or 

problems.” The schools respect for “working 

families”, “compassion and empathy” and support 

during prolonged illness were also praised. 

Points for development around the support staff receive were very minimal. Overall only 

3 or 4 members of staff were able to make any comment and these focussed on how 

these support mechanisms can fall down during times of increased pressure or when 

new initiatives are being introduced to the school. 

Summary Data 

The action plan points created from the previous report were; 

1. Development in the toilets- communicate this to all pupils 

2. Improve attendance award system 

Both action points were found to be completed by the point of the schools mid-review 

meeting. Although the concerns around toilets were raised in this report also, the 

development is ongoing and being continually communicated to pupils. 

As with the previous report, the playground was identified as a point for development, 

this time by the pupils instead of the parents. Although staff comment that 
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developments are being undertaken in regards to the playground environment, pupils 

still felt there could be a wider selection of activities. 
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Principle Three: Curriculum, Teaching, and Learning 

“A Charter Mark school will demonstrate teaching and learning that promotes 

resilience and supports social and emotional learning, cultivating a love of learning for 

the whole school community” 

 

The parents were able to talk in detail regarding the accommodations made by staff 

regarding classroom work and homework. They praised the flexibility of staff in meeting 

the individual needs of pupils and how this had improved pupil learning. They also 

 Criteria (What this 
looks like)  

Previous Evidence Summary New Evidence Gathered (if 
applicable) 

3a An evidence-based 
curriculum that directly 
promotes SEMH is in place 
in school  

 Pupils identified SEAL as a tool 
used by school. 
 Staff identify the PSHE 
curriculum as a key element in 
promoting SEMH alongside SEAL 
lessons and RE. 

 Pupils identified SEAL as a tool 
used by school. 
 The school have engaged with 
the Inclusion Support Healthy 
Mind, Happy Me Curriculum. 
 Staff talked in detail regarding 
the schools new SEMH curriculum 
and small-group interventions. 

3b Positive behaviour 
management is evident 
within teaching and 
learning that promotes 
feelings of competence 
and resilience in pupils 

 Parents and pupils were able to 
list a number of methods used to 
promote positive behaviours. 
 Parents discuss how these 
methods could be more 
consistent and more considered. 

 Parents and pupils were able to 
list a number of methods used to 
promote positive behaviours. 

3c Differentiation is in place 
to support the SEMH of 
vulnerable pupils 

School seek support from 
Inclusion Team to ensure learning 
and SEMH needs are met for 
identified children. 
Intervention support available for 
all children (small group or 1:1). 
Support also available in lesson 
time. 
School tailor individual timetables 
if SEMH needs outweigh learning 
needs, with support and guidance 
from our BST. 

  Parents were able to talk in 
detail regarding the 
differentiations put in place for 
specific pupils needs. 
Pupils discuss the ability tables 
used in classes to support pupils 
learning. 

3d There is evidence of a 
curriculum that requires 
the application of qualities 
and skills such as: 
motivation, self-
awareness, problem-
solving, conflict resolution, 
collaboration etc.  

 Pupils discuss assemblies by 
companies such as ‘Loud Mouth’. 

  Parents discuss the booster 
classes run for pupils. 
  Pupils report that staff support 
could be better at times in the 
classroom. 
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discussed the booster sessions ran for Maths and English and the flexibility in the timings 

of these sessions to meet pupils needs.  

The parents were also able to talk in detail regarding the positive behaviour 

management strategies used by staff such as dojo points, star of the day, pupil of the 

week and the golden book. They felt that these rewards were successful and the pupils 

felt very positively about the rewards. 

The pupils of KS2 were also able to discuss the positive behaviour management 

strategies put in place by the school such as the praise they receive from staff, the 

golden book, effort points, dojo points and the house captain roles. The group also 

discussed the different ability tables used in lessons to help pupils along with the 

support they receive from staff, 

stating the “teachers don’t move on 

till you’ve understood something.”  

However, the group were able to put 

forward some points for 

development. The pupils commented 

that although staff “always tells you 

to try your best” they felt that their 

‘best’ was “not always the teachers 

best”. Furthermore, the pupils felt that the pen licenses could be given out more 

regularly by staff and also felt the rules around bringing in pencil cases could be 

reviewed. 

All staff who engaged in the question “what aspects of the curriculum promote SEMH?” 

were able to identify the schools introduction of a new PSHE SEMH curriculum along 

with assemblies, RE lessons and smaller group working using SEAL and nurture 

principles. 

Summary Data 

The action plan points put forward in the schools previous report were; 

1. Consolidate/communicate to parents the behaviour management systems clearly 

RE: Dojo systems, and what types of behaviours are rewarded 

2. Explore possible Inclusion Support/Public Health curriculum 

Both these points were seen as being completed by the schools mid-review meeting 

with staff from Old Park attending the curriculum launch day ran by Inclusion Support 

and parents praising the improved communication between themselves and school 

across all areas. Praise for the schools approach to teaching and learning remained high 
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in both charter mark reports for Old Park primary with only a few concerns being raised 

by pupils in this report.  



[IL1: PROTECT] 
19 

Principle Four: Pupil Voice 

“A Charter Mark school will be able to demonstrate that student voice and pupil 

involvement is encouraged, and their views are used to influence decisions. There is a 

strong partnership between staff and pupils and all pupils are involved.” 

 

The pupils of KS2 were able to talk about the ways in which they were helped by school, 

noting that the “doors always open” and that the school “sorted out bullying really 

well.” Pupils felt that the teachers were effective in sorting out issues and that teachers 

always “found time to help you.” The pupils also discussed the role of school council, 

highlighting that members of school council were able to focus on areas such as Autism 

and Young Carers which they enjoyed. 

The pupils did suggest that each classroom could have a “worry box” where pupils could 

post their worries for their teachers to look at and talk with them about. 

Summary Data 

The points raised in the schools previous action plan were; 

1. Discuss with pupils testing results; what feedback they would like and why the 

school focuses on developmental comments not scores 

2. Investigate opportunities for more clubs/staffing of clubs 

 Criteria (What this looks 
like)  

Previous Evidence Summary New Evidence Gathered (if 
applicable) 

4a The SEMH audit has been 
undertaken and pupils were given 
the opportunity/supported to 
participate 

 2 focus groups of KS1 and KS2 
children were provided. 

 2 focus groups of KS1 and 
KS2 children were provided. 

4b Information from the SEMH audit 
indicates that young people feel 
listened to in school 

 Pupils identify times school have 
successfully listened to their concerns. 
 Pupils outline times they would like 
more information from school around 
assessments. 

 Pupils were able to identify 
times they had been 
successfully listened to and 
helped by school. 

4c Information for the SEMH audit 
indicates that young peoples’ 
views are listened to, valued and 
acted upon 

 Pupils identified a number of clubs 
they would like to introduce into the 
school. 

 Pupils were able to identify 
times they had been 
successfully listened to and 
helped by school. 

4d There is evidence that young 
people know who they can talk to 
if they need help or support 

 Pupils identified staff members and 
pupil mentors as a source of support. 
 Pupils discuss the option of having a 
place in school to talk to peers and 
receive support. 

 Pupils discuss the schools 
open door policy and the 
support they have received. 
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In the focus group session ran for the final data collection process, pupils concerns 

around assessment data was not raised as an issue and pupils appeared largely at ease 

with their academic development. The small issue around trying your best was raised in 

principle two however this was the only concerns around academic work. Furthermore, 

as mentioned in the Ethos and Environment section, the provision of clubs was still a 

small issue for pupils. Both action plan points were achieved by the schools mid-review 

meeting and pupils were able to list the wide selection of clubs offered by the school. 
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Principle Five: Staff Development 

“A Charter Mark school will demonstrate a commitment to staff well-being. It will also 

provide on-going training opportunities that equip staff to recognise and respond to the needs of 

pupils”  

 

The staff felt their well-being both in general and around workload were greatly 

considered by the school, with comments such as “we know we can ask for support 

when it gets too much” and “school ensures we are not burdened with unnecessary 

workload where possible.”  Staff discussed how they are “all in it together” and that they 

feel able to request extra time and support if needed. 

 Criteria (What this 
looks like)  

Previous Evidence Summary New Evidence Gathered (if 
applicable) 

5a Structured support 
and training for NQTs 
is available  

School currently have no NQTs however 
staff training is tailored to year groups if 
staff have needs in their cohort that are 
new and need guidance and support.   
School use BST to support all staff with 
SEMH needs. 
 

 3 NQTs this year who all 
follow the NQT package and 
have protected time. 
Supported by SLT. 

5b There is a 
comprehensive, 
needs-led, CPD offer 
that is available for all 
staff 

 Not all staff were able to identify 
examples of SEMH training; however 
others discussed SEMH conferences 
they had attended. 
SEMH lead and SEMH HLTA have 
attended courses and plan to share 
these in the staff meeting programme. 
Point of Access have also shared their 
programme of CPD which the SEMH lead 
is going to access as whole school CPD. 

 15 out of the 16 members 
of staff who completed this 
question were able to list in 
detail the training around 
SEMH they had received. 
Stress management and 
continued update of 
knowledge were identified for 
future training. 

5c SEMH audit data 
indicates staff feel 
that their overall well-
being is considered 
and supported by the 
school 

 Staff were able to outline a number of 
situation where their well-being was 
considered, including extra time being 
given to tasks. 
 Staff discuss how they are 
encouraged to be part of the school 
community as well as the wider 
community. 
 A small number of staff felt this 
support could be developed. 

 Staff discussed the support 
they receive both around their 
work life balance and also for 
their general well-being as 
being successful. 
 Pressure and periods where 
new initiatives are brought in 
were seen as points for 
development. 

5d Mechanisms for 
additional support for 
staff who require it 
are available from 
relevant agencies.  

School readily access our BST and EP for 
personalised support and advise. 

School readily access our BST 
and EP for personalised 
support and advise. SLA with 
Murray Hall. 
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In regards to the training they have received around SEMH, 15 out of the 16 members of 

staff who answered the question were able to talk in detail about the training they had 

received. This included emotion coaching, therapeutic mentoring, safeguarding, peer 

massage and a whole school training 

day around the new curriculum and 

SEMH. 

Staff did identify that during times of 

stress and during the introduction of 

new initiatives there can be a 

reduction in this support however; 

only 2 out of the 6 that answered this 

question were able to provide points 

for development in this question. 

Furthermore, a small number of staff would like training in stress management, nurture 

and a continued update around training previously received. 

Summary Data 

The action plan points created from the previous report were; 

1. Sharing training with staff  

2. Communicate what is happening in school, how value is being given to teachers, 

e.g. a display board, a folder 

Action plan point one was seen as on-going at the point of the mid-review meeting while 

action plan point two was deemed to be completed. Action plan point one was seen as 

completed by the schools final review. 

Staff responses, overall were largely positive in both reports however, the concerns 

around workload previously raised appear to have reduced. Staff member’s ability to 

identify training they have received around SEMH has also improved. 
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Principle Six: Identifying Needs and monitoring impact 

“A Charter Mark school will demonstrate an on-going commitment to identifying pupils 

needs in a range of ways, responding to their needs and monitoring the impact of the work that 

they do to support pupils”  

 

Summary Data 

In the previous report, the schools action plan points were; 

1. To trial use of a goal attainment scale with a Lego Therapy group.  To share use 

and impact to whole staff. 

2. Explore IS Well-being Screening Tool. 

Point one had been completed by the point of the schools mid review meeting however 

point two had been deemed ongoing. The school have now engaged in the pilot phase of 

this screening tool and received their summary report. Due to this, action plan point two 

is now completed. 

 Criteria (What this looks 
like)  

Previous Evidence Summary New Evidence Gathered (if 
applicable) 

6a There is evidence that the 
school use a range of 
approaches to identifying 
SEMH needs of pupils 

Provision map shows the range 
of interventions available to all. 
BST support notes show the 
personalised approach school 
take for children with SEMH 
needs. 

Provision map shows the range 
of interventions available to all. 
BST support notes show the 
personalised approach school take 
for children with SEMH needs. 

6b The school demonstrates a 
sound understanding of 
vulnerable groups and 
provides monitoring and 
support. 

Provision mapping tracks 
progress. 
Use of Boxall profiles, behaviour 
checklists. 

Provision mapping tracks 
progress. 
Use of Boxall profiles, behaviour 
checklists. 

6c A systematic approach to 
information gathering using 
an evidence-based tool was 
undertaken as part of the 
SEMH audit 

Provision mapping tracks 
progress. 
Use of Boxall profiles, behaviour 
checklists. 
PASS survey 

 The school has participated in a 
trial of Inclusion Support’s well-
being screening tool. 

6d There are clear mechanisms 
for monitoring the impact of 
interventions addressing 
SEMH 

Provision mapping tracks 
progress. 
Use of Boxall profiles, behaviour 
checklists. 
PASS survey 

Provision mapping tracks 
progress. 
Use of Boxall profiles, behaviour 
checklists. 
PASS survey 
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Principle Seven: Working with Parents or Carers 

“A Charter Mark school will demonstrate a commitment to working with parents and 

carers. It will be evident that parent voice and partnership working is valued”  

 

Parents discussed how communication from the school has improved over the last year 

and highlighted the schools new gateway system which parents can access for key 

letters and make payments. The group also felt confident that school would “phone 

when they say they will” and that “teachers make themselves available at the end of the 

day”. The parents felt they were well informed of changes going on in the school and 

were all aware of the schools participation in the charter mark process as well as being 

informed of any therapeutic interventions their children were involved with before they 

began. 

Furthermore, the group discussed the mechanisms in place to allow parents to engage 

with the school and their child’s learning such as the family learning sessions, Inspire 

workshops, maths and literacy workshops along with the parent coffee mornings. The 

group also appreciated the changes that have been made to the parent consultation 

 Criteria (What this looks 
like)  

Previous Evidence Summary New Evidence Gathered (if 
applicable) 

7a There is evidence of a full range 
of support mechanisms for 
parents within the school and 
effective signposting 

Parents could discuss examples 
of successful support offered by 
the school for both SEN and 
SEMH needs. 

 Parents discuss the high level 
of support they receive from 
school. 

7b Parents were supported to 
engage with the SEMH audit 
process. 

 A focus group of 6 parents 
were present for the data 
collection day. 

 A focus group of 4 parents 
were present for the data 
collection day. 

7c Parents report feeling supported 
by the school and encouraged to 
work together. 

 Parents outlined times they 
were encouraged to work 
alongside school, such as ‘Family 
Learning’ sessions and first aid 
courses. 

 Parents discuss the high level 
of support they receive from 
school. 

7d Mechanisms are in place to 
enable parents to support their 
children’s learning (e.g. 
homework guidance) 

 Support in school for children’s 
learning is shown to have a 
positive impact on home 
learning. 
 Recent changes in homework 
procedures have left parents 
confused and some parents felt 
homework was unnecessary. 

 Parents discuss the 
workshops ran to support their 
maths and English skills along 
with parents mornings and 
consultations. 

7e There is evidence of good lines 
of communication with all 
parents 

 Communication between 
school and parents is a 
reoccurring issue, with children 
often relaying information 
parents were unaware of. 

 Parents specifically praised 
the improved communication 
between school and themselves. 
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sessions to accommodate parents who work or may work irregular hours. Parents felt 

that teachers were “approachable” and heavily praised members of the senior 

leadership team for their continued support around both in school and personal 

matters. The group did state that they would like more parent groups however, they 

acknowledged the difficulty of making these groups accessible when parents work or are 

busy. 

Summary Data 

In the previous report, the schools action plan points were; 

1. Information networks procedure for lunchtime and teaching staff 

2. Creation of a “you said, we did” communication with parents, reminding them of 

what is already in place in the school 

Both these action plan points had been completed by the point of the schools mid 

review meeting. 

In the previous report created for school, the communication systems in place between 

parents and school were heavily criticised. However, the report above shows a positive 

shift in attitudes towards this issue and a clear effort from school to improve 

communication.
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Principle Eight: Targeted Support and Appropriate Referral 

“A Charter Mark school will access of additional/targeted support for pupils when this is 

required. This will be achieved through establishing strong links with providers and through the 

use of a clear response pathway.”  

 

Summary Data 

In the previous report, the schools action plan point was; 

1. Explore primary mental health workers and school nurse team. 

At the point of the mid review meeting this was seen as ongoing and has been 

transferred to the schools new action plan. 

 

 

 Criteria (What this looks 
like)  

Previous Evidence 
Summary 

New Evidence Gathered (if 
applicable) 

8a Evidence from the audit of good 
levels of awareness of SEMH 
across the school 

CPD, Inclusion Support 
notes. 
 

CPD, Inclusion Support notes. 
 

8b A clear offer of SEMH support 
that is available to pupils 
showing early signs of difficulty 
(E.g. WELL-NET) 

WELL-NET data shows the 
school’s wide-ranging offer 
around SEMH including 
Lego Therapy, Nurture 
Groups, SULP, SEAL and 
Write Away projects.  

  Parents list interventions 
such as Lego therapy and social 
skills. 

8c Evidence of effective awareness 
and use of support services for 
pupils experiencing difficulty 
from staff such as the school 
nurse, Inclusion Support staff, 
primary mental health workers 

Inclusion support log.  Evidence provided regarding 
accessing Murray Hall, Inclusion 
Support and CAMHS. 

8d Evidence of staff awareness of 
referral mechanisms and 
pathways for outside agency 
support  

SEN information board. 
Progression folders  
Meetings with SENCO 
Pupil progress meetings. 
 

SEN information board. 
Progression folders  Meetings 
with SENCO 
Pupil progress meetings. 
 

8e Evidence of the school following 
the SEN Code of Practice when 
responding to young people with 
needs in the area of SEMH 

Local Offer and SEN 
information report. 
Parent testimonies 
SEN information board 

Local Offer and SEN information 
report. 
Parent testimonies 
SEN information board 



[IL1: PROTECT] 
27 

 

Summary 

Three focus groups were used to advise this report; these groups consisted of parents, 

KS1 pupils, and KS2 pupils, alongside staff online questionnaire were used to collect the 

above information. This information has allowed for the comparison of data against the 

charter mark principles and also in relation to the school’s previous round of data 

collection. A summary of the schools overall BRAG ratings for each of the 8 principles at 

the post-cycle data collection can be seen in Appendix C. Below are the key areas to 

consider for potential development and the schools finalised action plan is attached in 

Appendix D. 

 Times of increased pressure along with a need for consistency in approach were 

identified as points for development. 

 Parents discuss that the system for attending plays and assemblies could be 

improved. 

 Pupils are able to suggest further points for development regarding the schools 

physical environment. 

 Staff identified some aspects of the physical environment that could be further 

developed. 

 Times of increased pressure and when new initiatives are brought in were 

identified as times for development. 

 Pupils report that staff support could be better at times in the classroom. 
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School 

You 

You 

School 

Self Esteem Promotion: 

How does school give you 

messages about being valued and 

important in the school 

community? 

Emotional Processing Promotion: 

How does the school show it respects your 

feelings? 

        Self-Management Skills Promotion: 

How does school help you in looking after yourself/ 

cope with the demands of school life? 

What aspects of the curriculum promote SEMH/ 

including taught elements? 

 

Social Participation Promotion: 

How does school support you in being 

part of school life? 

How does school support you in being a 

Environmental Quality Promotion: 

What are the positive things about the school 

buildings/ facilities that make you feel good 

about being at school? 

Self-Management Skills 

Demotion (Stress): 

When doesn’t this happen? 

Social Participation Demotion 

(Social Exclusion): 

When doesn’t this happen? 

Emotional Processing 

Demotion: 

When doesn’t this happen? 

Self-esteem Demotion: 

When doesn’t this happen? 

Environmental Deprivation: 

What are the not so positive 

things? 

 

 

Whole School Audit Tool 

Adapted from:  MacDonald and O’Hara (1998)  Ten elements of mental health, its promotion and demotion: Implications for practice.  Birmingham:  SHEPS 
 

 [What training have you had in 

SEMH and what would you like?] 

Appendix B – The 10 Element Map 



[IL1: PROTECT] 

1    Leadership  

2    Ethos & Environment 

3    Curriculum, Teaching & Learning 

4    Pupil Voice 

5    Staff Development 

6    Identifying Needs and Monitoring Impact 

7    Working with parents/carers 

8    Targeted Support 
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Appendix C – Schools BRAG Rating 
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Appendix D- Sandwell Well-Being Charter Mark - Action Plan 

Principle Action Date Completed 

1. Leadership and Management   

  

2. Ethos and Environment Communicate to parents the reasoning behind 

Year 5/6’s later in the year performance. 

 

Communicate ongoing developments RE: toilets.  

3. Curriculum, Teaching, and Learning Sports coaches to introduce structured lunchtime 

activities. 

 

Ongoing PSHE development.  

4. Pupil Voice Development of reports with input from parents 

and pupils. 

 

Explore implementation of a worry box in each 

classroom. 

 

Inclusion Support                                                                                              
Expertise     Experience     Excellence 

 
Public Health Sandwell 

https://www.google.co.uk/url?q=http://causewaygreen.sandwell.sch.uk/sandwell-council&sa=U&ved=0CBYQwW4wAGoVChMIkPiOld6tyAIVQksaCh2glQF4&sig2=5MbBVnJphtMUbqAfoE7v-w&usg=AFQjCNFlTwMnyS9jHHCa9lph0UaTsHhgUg
https://www.google.co.uk/url?q=http://causewaygreen.sandwell.sch.uk/sandwell-council&sa=U&ved=0CBYQwW4wAGoVChMIkPiOld6tyAIVQksaCh2glQF4&sig2=5MbBVnJphtMUbqAfoE7v-w&usg=AFQjCNFlTwMnyS9jHHCa9lph0UaTsHhgUg
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5. Staff Development Explore training around stress management with 

Inclusion Support. 

 

6. Identifying Needs, Monitoring Impact Trial a new impact measure regarding Lego 

Therapy with Inclusion Support staff. 

 

7. Working with Parents Maintain communication with parents.  

8. Targeted Support Development work experience/ apprentice 

opportunity for high needs pupils in school 

 

Continue to explore primary mental health 

workers. 
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Contact Details 
 

Inclusion Support; 

Connor Education Centre, 

Connor Road, 

West Bromwich, 

B71 3DJ 

 

Telephone: 0845 352 7552*. 
Calls to this number cost 7p per minute plus your phone company's access charge. This number will be 

changing to a local 0121 number in the near future. 

 

 

 

Senior Specialists:     Research Team: 

 

Dr Colette Soan      Rachel Hunt 

Colette_Soan@sandwell.gov.uk   Rachel2_hunt@sandwell.gov.uk 

Dr Helen Tyson     Zoe Capper 

Helen_Tyson@sandwell.gov.uk   Zoe_Capper@sandwell.gov.uk 

  

 

 


